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[bookmark: _GoBack]Abstract: The study aimed to determine the effectiveness of integrating news-feature style in teaching writing to the Grade 11 students of Balite National High School, a public secondary school in the Philippines, in terms of grammatical accuracy, content and development, organization and structure, and mechanics of writing. This also determined the level of increase between pretest and posttest results in control and experimental groups, the significant difference on the writing competency of the subjects in the control group and experimental group before and after experimentation, and if the writing competency of the subjects in the experimental group better than the control group after experimentation. This study employed a quasi-experimental research design. Data were gathered from the 30 Grade 11 students of Balite National High School using Assessment Test in Writing (ATW). Statistical tools used in analyzing data were Weighted Mean and Paired-sample t-test. Results indicated that students have reached below expectations rating in both control and experimental groups involving the competencies such as grammatical accuracy, content and development, organization and structure, and mechanics of writing. The students’ writing competencies were at a low level before the instruction. During the posttest, three of the mentioned competencies except for the mechanics of writing increased but still in low expectation level. The study concluded that either in the control or experimental group, the students have similarly experienced challenges making them reached below expectations and meet expectations level. Furthermore, teaching writing with news-feature style is more effective in improving the grammatical accuracy as well as organization and structure writing competencies than the traditional teaching style. Thus, integrating a news-feature style in teaching writing is encouraged.
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1.0. Introduction

	Everyone has the right, the drive, passion, and the willingness to write. But one has to make sure that the writing must be clean, compelling, and perfectly structured as these are components or qualities of good writing.  However, not all students can clearly write. Decker et al. (2016) suggested that writing skill requires several cognitive skills of differing emphasis depending on the level of writing skill. It all depends on the home and the school environment, and not all but only some are surrounded by people who speak Standard English.
For this reason, teachers are being required to teach their students the best possible method of teaching writing skills. Silvia (2007) explained that writing productively does not require innate skills or special traits but specific tactics and actions. After all, it is an important skill that always plays a larger part in the professional life of every person (O’Farrell, 2017). 
	One practical and helpful strategy of improving writing skills is teaching students to write in a journalistic style, one of which is the news-feature writing style. In news or feature writing, the students are guided or led through collecting information and deciding how they will structure it within the text before they begin to write. Soules (2018) emphasized that features contain news elements, but their primary function is to humanize, add color, educate, entertain, and illuminate. These often recap major news that was reported in a previous news cycle. 
In news-feature writing, students are trained to develop abilities to organize information and construct it into a text to compose the whole manuscript or piece of writing. 
	Teachers have to find effective strategies for the students to be guided and emerge as best writers. This is evident by many students whose writing skill is far lacking to achieve effectiveness and efficiency in writing even if they are in their senior years in high school which is necessary for success in the real world or in the field they wish to pursue. O’Farrell (2017) asserted that any time a profession requires written communication, writing skills become important.
	However, several students have difficulty expressing their thoughts and ideas through writing using the English language. This is evident in the division-wide speech writing workshop of Surigao del Norte division in Oral Communication in Context as a core subject of the Senior High school curriculum. 
Thus, this study envisioned to fill the gap about the continuing cases of poor writing skills among students through the integration of news-feature style of teaching writing among the Grade 11 students of Balite National High School, Balite, San Francisco, Surigao del Norte.

On News-feature Style of Writing
	According to Soules (2018), features are not meant to deliver the news firsthand but to humanize, educate, entertain and illuminate. 
It is just like a piece of news that explain the events that move or shape the news; it teaches the readers how to do something; analyzes happenings in the world, suggests better ways to live, and examines trends. A writer also needs to read so he can proficiently and substantially write a piece of writing.  Atwood (2017) substantiated such a claim by stating that “what you read is as important as what you write”. In other words, one has to read what she/he wants to write.
	In like manner, Stovall (2017) emphasized that writing for the mass media begins with learning how to write news. Thus, journalistic writing such as new-feature is formal, structured, and demanding. The presentation of information should be accurate as it is the primary goal of writing, rather than the presentation and development of an individual writer's style.
	Feature writing generally emphasizes the people involved in news and of interest to the general public.  This says that news-feature writing allows the writer to go into details of the events to write clearly and accurately.  In the same way, Erickson (2017) accentuated that featured articles are windows into the human experience, giving more detail and description.  It focuses on an event or individual, giving the reader a chance to understand that subject's exciting dimension fully. Writing a feature article can be a highly creative and fun activity, but it does take hard work and planning to write an effective and engaging article.
	However, Granato in "Newspaper Feature Writing" (1990), as cited by Watson (2017) underscored that feature writing is very much a compartmentalized way of writing. The use of such hooks is vital to fluent textual transitions from one section to another. In this connection, the transitions should be done through words skillfully and unobtrusively (Updike, 2016). Typographical transitions become more appropriate, and they can be incorporated into the presentation of the feature. 
	Rogers (2017) pointed out that feature stories are also hard-news stories, typically an assemblage of facts. Whether it is news or feature stories, the main aim is to fulfill the simple purpose of conveying information. On the other hand, feature stories aim to do much more of conveying facts and stories of people's lives. To do that, they must incorporate facets of writing often not found in news stories, often associated with fiction writing.
	In like manner, Soules (2018) averred that there is no firm line between a news story and a feature, particularly in contemporary media when many news stories are "featurized." One approach emphasizes the facts of the event, while the feature displaces the facts to accommodate the story's human interest. Most news broadcasts or publications combine the two to reach a wider audience. Hence, timeliness, proximity, consequence, the perceived interests of the audience, competition, editorial goals, and advertisers' influence are factors that put pressure on the media to give their audiences both news and features. In a version of featurizing, pressure from advertisers or lobbyists often results in writing that appears at first blush to be news when it is, in fact, promotion for a product, idea, or policy.
	In another perspective, Suresh (2003) elucidated that good journalism has always been associated with competent writing, and competent writing has always required an easy command of correct language and style. The style of a writer is an involuntary and intimate expression of his personality. There are many ground rules for good writing. For example, good writing follows the ABCD principle: Accuracy, Brevity, Conciseness, and Directness. A careful writer must remember the distinction between denotation (direct meaning) and connotation (suggested meaning). 
	More often, news stories in mass media outlets are in demand among readers. Shoemaker & Vos (2009) asserted that gatekeepers ultimately craft and conduct what is being published to the masses; therefore, they determine what is to become the public’s social reality and their view of the world. Their decision might impact how the story is covered, including how many resources are spent following the story and how prominently the story is featured. 
	According to Roncallo-Dow and Arango-Forero (2017), audience fragmentation has become a recurrent theoretical framework in the early 21st Century, used mainly to depict the new complex and dynamic relationships established between media and consumers. 

On Developing Writing Skills
	Tantillo (2015) substantiated that clear writing requires proper grammar because many lack the vocabulary and practice in reasoning that would enable them to build robust arguments. In academe, writing has one great advantage over speaking, and it enables to express freely by trial and error to formulate ideas, the vital tool in assessing proficiency.
	As pointed out by El-Koumy (2002), writing skill has been found out to be a dominant skill focused on by the students both in teaching and measurement compared to the other three language skills. They need to be able to express their ideas and opinions in speech and in writing. They need to think independently, critically, and creatively. 
	Furthermore, Tantillo (2015) stated that teachers have to teach students how will their sentences in a written essay flow logically and make sense of their explanations. Hence, it is evident that teachers, as well as school administrators, should think of possible means how to augment the writing skills of students.  Musgrove (2016) opined about the need to take writing-across-the curriculum more seriously. A need to institute placement and assessment procedures ensures that students receive effective introductory instruction and can demonstrate proficiency in writing at an appropriate level before moving forward.  In other words, every teacher should teach writing effectively.
	Writing is tangible evidence of critical thinking and is a helpful indicator of how students construct knowledge out of information (Wexler, 2013 and Goldberger, 2014).  Teachers are therefore required to have the necessary teaching skills and effective strategies in teaching writing.  Teachers need to share essential and practical writing strategies through several sources of information on the web with students (Mellon, 2016). This helps students identify the elements of good work for particular assignments within particular disciplinary domains that, in turn, helps them become conscious of these elements in their own work. 
	Meanwhile, an excerpt from Eberly Center (2017) pointed out that there are several factors involved in why students write poorly, which include the lack of skills in reading comprehension, analytical skills, and writing skills.  Writing skills include writing mechanics such as grammar, sentence structure, spelling, etc., planning a writing strategy, communicating ideas clearly and concisely, constructing a reasoned, demonstrable argument, effectively marshaling evidence and using sources appropriately, and organizing ideas effectively. 
Hence, it can be said that when students lack skills in these areas, their writing may be unsatisfactory in multiple ways, such as from poor grammar and syntax to an unclear organization to weak reasoning and arguments.

Conceptual Framework
	This study is anchored on the concept advanced by Forster (1927) on writing development which states that it is a complex, multi-dimensional phenomenon that has yet to be given full attention by the academic community, let alone by practitioners who teach writing. The temporal dimension is one that is important to any fuller account of how young and older people learn to write.  Forster added that writing is both a means of making sense “how can I tell what I think till I see what I say?” as well as a means of communicating with others. In simple parlance, writing has particular affordances as a means of representation and as a ‘language’ or mode of communication. 
As cited by Everson (2017), Vygotsky pointed out that writing has often been seen as a secondary symbolic system based on speech. It says that speech comes first in the child; writing comes second and seems in many ways to represent speech.  
	School authorities through the teaching force are inclined to teach students to write using some strategies to write accurately and proficiently. Hence, the news-feature style of teaching writing is designed.
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Figure 1. Research Paradigm

	As shown in the Figure, the first box is the pre-test given to students before experiencing the use of the news-feature style in writing. The middle box shows the factors to be considered in measuring the students' writing ability, which includes grammatical accuracy, content and development, organization and structure, and mechanics of writing.
	Writing with news-feature style was employed in the experimental group, while traditional strategy was exposed to the control group. 
The lower box is the post-test, which shows the students' writing performance after integrating the news-feature style. The final test shows the effectiveness of the integration of the news-feature style in teaching writing.
	This study aimed to determine the effectiveness of integrating news-feature style in teaching writing to the Grade 11 students of Balite National High School, Balite San Francisco, Surigao del Norte. Specifically, it sought answers to the following questions (1)what is the writing competency of the subjects before and after experimentation in the control and experimental groups as to: (1.1.) grammatical accuracy; (1.2) content and development; (1.3) organization and structure, and (1.4) mechanics?; (2) Is there a significant difference on the writing competency of the subjects in the control group and experimental group before and after experimentation? (3) Is the writing competency of the subjects in the experimental group significantly better than the control group after experimentation?
	The study tested the following hypotheses at 5% margin of error: (1) there is no significant difference in the writing competency of the subjects in the control group and experimental groups before and after experimentation. (2) there is no significant difference in the writing competency of the subjects in the experimental and control groups after experimentation.
	The study focused on the writing competency of the Grade 11 students upon using the news-feature style. Its subjects were the Grade 11 students of Balite National High School, Balite San Francisco, Surigao del Norte. It was conducted at Balite National High School, Balite San Francisco, Surigao del Norte, during the third semester of Academic Year 2017-2018.
	The results would be beneficial to (1) Curriculum Development Planners to help them design pieces of training for the students to expose further and develop the students' writing skills. (2) School Administrators, as they may be using the result of this study to strengthen school policies to sustain the students' writing abilities by providing various teaching strategies specifically in expressing their thoughts through writing. (3) English Teachers, as it may serve as source of information among teachers to upgrade their classroom instruction on teaching writing skills upon integration of news-feature style; (4) Future Researchers, as the results can be used as important source of information in the formulation of their related literature and studies. They may also conduct studies that are the most effective ways to teach writing skill.
2.0. Methodology

	This study utilized the quasi-experimental and fell under descriptive research design. In like manner, this also used descriptive research design to describe the students' writing competency levels before and after integration of news-feature style of writing. The research locale of the study was in Balite San Francisco, Surigao del Norte, where Balite National High School is situated. 
	This school is a Medium School headed by Secondary School Principal II with one Master Teacher. It has 23 Teachers and one non-teaching staff with a student population of 520. BNHS has complete Junior and Senior High School levels. Senior High School offered Academic Track-General Academic Strand and Technical-Vocational Track-Home Economics Strand with specializations in Food and Beverage Services, Beauty and Nail Care Services, and Theme parks Tourism.
	Balite is a barangay in the municipality of San Francisco, in the province of Surigao del Norte. Its population as determined by the 2015 Census was 1,835. This represented 12.61% of the total population of San Francisco. The barangay is situated at approximately 9.7274, 125.4134, in the island of Mindanao. Elevation at these coordinates is estimated at 180.5 meters or 592.2 feet above mean sea level. The residents mostly speak the Sinurigao language. The sources of residents’ income include farming, fishing, and small business enterprises as a means of living. Barangay Balite is home of mini beach resorts in the western part of the province, making it a perfect place to stay for summer vacations, a venue for special occasions, a celebration with family and friends, and a tranquil ambiance for self-reflections, greatly enticing individuals to write feature stories.
	The study subjects were the Grade 11 General Academic Strand students under the Senior High School curriculum of Balite National High School.  The subjects were chosen using nonprobability sampling, specifically the purposive sampling method, to compose the control and experimental groups.

Table 1. Distribution of the Subjects

	Section
	Population

	Group 1 (Control Group)
	15

	Group 2 (Experimental Group)
	15

	Total
	30




	In order to ensure that both control and experimental groups were equal in mental abilities categorized in three levels based on their grades in English: fast, moderate, and slow learners, purposive sampling was employed.
	The study utilized the Assessment Test in Writing (ATW) as prepared by the teacher in the class. This assessment tool tests the ability of the students to write a composition in a news-feature style.  The ATW comprises two parts: a reading passage and writing directions to guide the students in preparing their written responses.  Students have 90 minutes or 1 hour and a half to complete the test. A scoring rubric in writing was prepared to give scores to the writing output of the students. A pretest and posttest were also made for the study. To ensure that the data are dependable in the study, the validity and reliability of the researcher instrument were established.
	For the analysis and interpretation of data, mean and t-tests were used.

3.0. Results and Discussions

Level of the Writing Competency of the Subjects before and After Instruction in the Control and Experimental Groups

The study looked into the level of the writing competency of the subjects before and after instruction in the Control and Experimental Groups.

Control Group
Table 2 presents the level of writing competencies before and after instruction in the control group.
Table 2. Writing Competency Before and After Instruction in the Control Group

	Test
	Competency
	Mean
	Description

	Pre-test
	Grammatical Accuracy
	1.40
	Below expectations

	
	Content and Development
	1.24
	Below expectations

	
	Organization and Structure
	1.24
	Below expectations

	
	Mechanics of Writing
	1.38
	Below expectations

	Post-test
	Grammatical Accuracy
	1.53
	Below expectations

	
	Content and Development
	1.47
	Below expectations

	
	Organization and Structure
	1.40
	Below expectations

	
	Mechanics of Writing
	1.73
	Meet expectations




	As shown from the pre-test results, the students in the control group obtained average scores of 1.40, 1.24, 1.24, and 1.38 in grammatical accuracy, content and development, organization and structure, and mechanics of writing, respectively. All of which are equivalently described as below expectations. 
	This means that before the instruction, the students’ writing competencies were at a low level. It further inferred that the control group initially lacks knowledge in writing. This relates to Tantillo (2015), who once said that many of the students lack the vocabulary and practice in reasoning that would enable them to build robust arguments in writing.
	In like manner, during the post-test, the group obtained the average mean scores of 1.53, 1.47, and 1.4 in grammatical accuracy, content and development, and organization and structure, respectively. As it can be noticed that compared to their scores in the pre-test, their scores in the said competencies this time increased but still in below expectations level. The increment in the students' performance in the control group in grammatical accuracy, content, and development, and organization and structure were not enough to improve to a higher level in their competencies. However, in the competency on the mechanics of writing, the students' mean score in the post-test increased to 1.73 and described as meet expectations which indicate that they improved to a higher level in the said competency after teaching writing with traditional style.

Experimental Group
Table 3 presents the writing competencies of the students in the experimental group before and after instruction. 

Table 3. Writing Competency Before and After Instruction in the Experimental Group

	Test
	Competency
	Mean
	Description

	Pre-test
	Grammatical Accuracy
	1.36
	Below expectations

	
	Content and Development
	1.49
	Below expectations

	
	Organization and Structure
	1.33
	Below expectations

	
	Mechanics of Writing
	1.67
	Meet expectations

	Post-test
	Grammatical Accuracy
	1.69
	Meet expectations

	
	Content and Development
	1.76
	Meet expectations

	
	Organization and Structure
	1.76
	Meet expectations

	
	Mechanics of Writing
	1.71
	Meet expectations





	As illustrated in the Table, in the pre-test, the students got the average scores of 1.36, 1.49, 1.33, and 1.67 in grammatical accuracy, content and development, organization and structure, and mechanics of writing, respectively. These values equivalently described that the students writing competencies in grammatical accuracy, content and product and organization and structure were in below expectations level while on mechanics of writing was on meet expectations level. 
	The result means that in the experimental group, the students initially had a good foundation in writing mechanics but lacked skills in the other writing competencies.  This is true with the observation excerpts from Eberly Center (2017), which pointed out that several factors involve why students poorly write, including the lack of skills in reading comprehension, analytical skills, and writing skills. Hence, students should be encouraged to do better to improve their writing performance. 
	Meanwhile, in the post-test, the average scores of the students in the experimental group increased to 1.69, 1.76, 1.76, and 1.71 in grammatical accuracy, content and development, organization and structure, and mechanics of writing, respectively, were equivalently described as meet expectations. This means that the students’ performances after teaching writing with news-feature style were improved to the next level. On the contrary, the student's performance in terms of mechanics of writing remained in the meet expectation level and did not improve to a higher level.

Significant Difference on the Writing Competency of the Subjects in the Control Group and Experimental Group before and after instruction
	This section determine the significant difference on the writing competency of the subjects before and after instruction in both Control Group and Experimental Group.

Between Pre-test and Post-test of Control Group
	Paired samples t-test was performed to examine significant difference on the writing competency level before and after instruction in the control group using conventional teaching method. Results were displayed in Table 4.

Table 4. Significant Difference on the Writing Competency Before and After Instruction in the Control Group

	Competency
	Mean Difference
	t
(df=14)
	p
	Decision on Ho
	Interpretation

	
	
	
	
	
	

	Grammatical Accuracy
	0.13
	-0.90
	0.38
	Not Rejected
	Not Significant

	Content and Development
	0.22
	-1.30
	0.22
	Not Rejected
	Not Significant

	Organization and Structure
	0.16
	-1.02
	0.32
	Not Rejected
	Not Significant

	Mechanics of Writing
	0.36
	-2.48
	0.03
	Rejected
	Significant



As can be noticed from the results concerning grammatical accuracy, content and development, and organization and structure, obtained p-values were greater than the significance level 0.05. This means that there is no significant difference in the level of writing competencies such as grammatical accuracy (t=-0.9, p=0.38), content and development (t=-1.3, p=0.22), and organization and structure(t=-1.02, p=0.32) of the students in the control group in their pre-test and post-test performance.
As shown in Table 2, the subjects in the pretest obtained a mean score of 1.40 for Grammatical Accuracy, 1.24 for both Content and Development and Organization and Structure, respectively. In contrast, in the posttest, the subjects obtained 1.53 for Grammatical Accuracy, 1.47 for Content and Development, and 1.40 for Organization and Structure respectively, which signify that the level on the said writing competencies of the students before and after the traditional teaching in writing was employed were still the same. It can be concluded that the traditional teaching style in writing did not improve the students' competencies in grammatical accuracy, content and development, and organization and structure. 
Meanwhile, concerning mechanics of writing, the obtained t value is -2.48 at p=0.03, which is less than 0.05 level of significance, and hence the null hypothesis is rejected. There is a significant difference in the students' performance as to mechanics of writing in the control group in their pre-test and post-test. It follows that the level of competency in terms of mechanics of writing of the students before and after the traditional teaching style in writing significantly varies. The mean difference of 0.36 in the post-test (M=1.73) minus pre-test (M=1.38) performance of the students significantly depicts that the students gained after the instruction was applied. Thus, the traditional teaching style in writing significantly improves their level of competency in the mechanics of writing.
Between Pretest and Posttest of Experimental Group

Paired-samples t-test was also used to determine significant difference on the writing competencies before and after teaching writing with integration of news-feature style for Experimental Group.

Table 5 Significant Difference on the Writing Competency before 
and after instruction in the Experimental Group

	Competency
	Mean Difference
	t
(df=14)
	p
	Decision on Ho
	Interpretation

	
	
	
	
	
	

	Grammatical Accuracy
	0.33
	-2.65
	0.02
	Rejected
	Significant

	Content and Development
	0.27
	-1.49
	0.16
	Not Rejected
	Not Significant

	Organization 
and Structure
	0.42
	-2.94
	0.01
	Rejected
	Significant

	Mechanics of Writing
	0.04
	-0.34
	0.74
	Not Rejected
	Not Significant



Tabular values showed no significant difference in the level of writing competencies in terms of content and development (t=-1.49, p=0.16) and mechanics of writing (t=-.34, p=0.74) before and after instruction in the experimental group. As it was shown from Table 3, the students obtained a mean score of 1.49 in the pretest and 1.76 in the posttest for Content and Development, while on the other hand, the students obtained a mean score of 1.67 in the pretest and 1.71 in the posttest for Mechanics of Writing respectively, which imply that the performance of the students did not improve even after employing the teaching writing with the integration of news-feature style. Accordingly, the said teaching style was not effective in improving students writing competencies in terms of content and development and mechanics of writing. 
Accordingly, there is a significant difference in the level of writing competencies as to grammatical accuracy (t=-2.65, p=0.02) and organization and structure (t=-2.94, p=0.01) before and after the instruction of the students in the experimental group. As observed in Table 3, for Grammatical Accuracy, the posttest score (M=1.69) is higher than the pretest score (M=1.36). For Organization and Structure, the posttest score (M=1.76) is higher than the pretest score (M=1.33) indicate that the students gained in their performance after teaching writing is integrated with news-feature style. 
The results concluded then that the said teaching style improved the level of writing competencies in grammatical accuracy and organization and structure of the students. Indeed, teaching writing with the integration of news-feature style effectively improves the students' writing competencies in grammatical accuracy, organization, and structure. 
Updike (2016) corroborates this by elucidating that writing competencies have always required an easy command of correct language and style. 

Difference in the Mean Gain Scores between the Control and Experimental Group

             This section presents the results that determine which writing style is significantly more effective in improving students’ writing competencies. Independent-samples t-test was used to investigate the significant difference in traditional teaching writing and teaching with news-feature style through the gain scores between the control and experimental groups. Results were given in the following tables.








Table 6 Significant Difference in the Gain Scores between the Control and Experimental Group

	Competency
	t
	df
	p
	Decision 
on H0
	Interpretation

	Grammatical Accuracy
	-1.12
	27
	0.04
	Rejected
	Significant

	Content and Development
	-0.57
	27
	0.577
	Not Rejected
	Not Significant

	Organization
and Structure
	-1.71
	27
	0.048
	Rejected
	Significant

	Mechanics of Writing
	1.28
	27
	0.021
	Rejected
	Significant



Based from the results in Table 6, there was no significant difference in the mean gain scores of the control and experimental group with respect to their writing competency such as content and development based on the p-value obtained of 0.577, which is greater enough compared to the required level of significance at 0.05. 
The finding means that traditional teaching writing and teaching writing with the news-feature style most likely have the same effectiveness in improving the students writing competency in content and development. It says that a teacher or a student cannot change the content and development of writing because it is already a distortion or alteration of real facts when the content has been changed.  For this reason, it can be inferred from the preceding results that both the traditional teaching style and the news-feature style were not effective in developing writing competency in content and development.
Nevertheless, the level of writing competencies as to grammatical accuracy (t=-1.12. p=0.04), organization and structure (t=-1.71, p=0.048), and mechanics of writing (t=1.28, p=0.021) of the students in the control and experimental group significantly vary. It can be concluded that there is a significant difference in the effectiveness of the two teaching styles in writing regarding the students' writing competencies. 
Referring to the means of gain scores for each group in Table 7, the integration of news-feature style in teaching writing for experimental groups was significantly better in Grammatical Accuracy, Organization and Structure, and Mechanics of Writing control group.

Table 7 Significant Difference in Mean Gain Scores between 
Control and experimental Group

	
Competency
	Group
	Mean gain scores

	Grammatical Accuracy
	Control Group
	0.13*

	
	Experimental Group
	0.33*

	Organization and Structure
	Control Group
	0.16*

	
	Experimental Group
	0.42*

	Mechanics of Writing
	Control Group
	0.36*

	
	Experimental Group
	0.04*

	* significant at p < 0.05 level



	As observed from the mean gain scores, in grammatical accuracy, the gain score in the experimental group (mg=0.33) is significantly higher than that of the control group (mg=0.13). In the same way, the experimental group (mg=0.42) got a higher mean gain in terms of organization and structure than the control group (mg=0.16). 
This means that the performance in the said competencies in the experimental group is significantly better in the control group. It can be concluded that teaching writing with a news-feature style is more effective in improving the grammatical accuracy as well as organization and structure writing competencies than the traditional teaching style. This is in connection with the ideas of Soules (2018), elucidating that writing in the form of news feature style enhances one’s grammatical expertise in writing where it helps organize ideas prior to writing and printing. 
On the contrary, in mechanics of writing, the control group’s mean gain score (mg=0.36) is significantly higher than that of the experimental group (mg=0.04). It follows that the performance in the said competency of the students in the control group is improved than that of the experimental group. Thus, in terms of improvement in mechanics of writing, teaching writing with traditional style was more effective than that of teaching writing with news-feature style.

Findings 
Generally, the integration of news-feature style was found better than the traditional method. Specifically, the following are the findings of the study: (a) Before the instruction, the students’ writing competencies in the Control group were at a low level. Competencies on grammatical accuracy, content and development, organization and structure, and mechanics of writing were equivalently described as below expectations. During the posttest, the aforementioned competencies, except mechanics of writing which was described as meet expectations, increased but still in below expectations level. On the other hand, in the Experimental Group, students writing competencies in grammatical accuracy, content and development, and organization and structure were below the expectations level while on mechanics of writing was on meet expectations level in the pretest. In the posttest, the grammatical accuracy, content and development, organization and structure, and mechanics of writing were described as meet expectations. (b) There was no significant difference in the level of writing competencies in the control group, such as grammatical accuracy, content and development, organization and structure of the students, and a significant difference in their pretest and post-test performance. There was no significant difference in the level of writing competencies in terms of content and development and mechanics of writing before and after instruction in the experimental group but with significant difference in the level of writing competencies as to grammatical accuracy, and organization and structure before and after instruction of the students. (c) In the mean gain scores of the control and experimental group, there is no significant difference with respect to their writing competencies such as content and development but significantly vary in terms of grammatical accuracy, organization and structure, and mechanics of writing. (d) The mean gain score in the experimental group is significantly higher than that of the control group in grammatical accuracy. In terms of organization and structure, the experimental group got a higher mean than the control group. As to mechanics of writing, the control group’s mean gain score was significantly higher than that of the experimental group. 

Conclusions
Based on the findings, the study concludes that integration of news-feature style is proven effective in teaching writing skills to the students. Specifically, the following conclusions were drawn: (1) Either in the control or experimental group, the students have experienced challenges, reaching below expectations and meeting expectations. (2) Teaching writing with a news-feature style is more effective in improving the grammatical accuracy and organization and structure writing competencies than the traditional teaching style. 

Recommendations
Integration of news-feature style in teaching writing is encouraged. In light of the findings and conclusions, the following recommendations are given: (a) Curriculum Development Planners are encouraged to design training for the students to expose further and develop the students' writing skills. (b) School Administrators are prompted to strengthen school policies to sustain the students' writing abilities by providing a variety of teaching strategies specifically in expressing their thoughts through writing. (c) English Teachers are requested to nurture the students' potential and upgrade their classroom instruction on teaching writing skills. (d) Future Researchers are urged to use the results of the study as a springboard for their future researches. The following titles might be used: 1) Essay Writing Skills of the Students in the K-12 Curriculum; 2) Common Writing Styles used by the Senior High School Teachers in Teaching Writing.
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